Welcome to The Lioncare Group

We have prepared this booklet to assist you through the recruitment process. It explains the
work of The Lioncare Group and guidance with our recruitment and selection process.

The Lioncare Group was established in 1991 and now operates three children’s homes, an
independent DfE registered therapeutic school, an 18+ supported accommodation
programme, and a Specialist Training and Consultancy Service.

We provide specialised individual programmes of therapeutic care and education for
children who are looked after by their local authority.

Our practice follows Psychodynamic Theory and the
Therapeutic Community Approach. At the heart of this
approach is the idea of equality between people, the
capacity in each person to help and heal each other, and
contribute to each other's development. It places strong
emphasis on the quality of communication between people,
and the connections between help provided to individuals
and the overall task of the whole group.

Successful therapeutic work in a group setting depends on

everyone being willing and able to engage with each other in working at the real issues. The
key areas we attempt to nurture are the ability to be honest, open and reliable with each
other, willingness to find ways to communicate difficulties and problems more effectively,
and taking responsibility for our own actions.

All aspects of the work carried out by The Lioncare Group and our operation incorporate the
guiding principles of The Therapeutic Community Approach. This includes the policies,
procedures, and benefits relating to our employees.

We also recognise The Lioncare Group is a business and has legal responsibilities and
statutory obligations to fulfil. We expect our employees to maintain agreed standards, and
in return they can expect us to manage them and the company effectively.

Finally, we would like to take this opportunity to thank you for your interest in joining our
organisation and wish you every success in your application.

P

Matt Vince B.Sc. PGDip. M.A.
Executive Director
For and on behalf of The Lioncare Group
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Statement Of Values

Our employees are important and valuable assets for carrying out our responsibilities in
caring for other people’s children.

We all have choices, strengths, limitations, and needs.
We have the right to be treated in a fair, honest, courteous, and respectful way.

We are personally responsible for treating others fairly, honestly, courteously, and with
respect.

We enable each other to achieve our full potential through offering support, training, and
guidance.

We promote a safe and healthy working environment for all employees.
We are committed to the principles of equality and diversity.

We expect everyone to work together collaboratively to achieve the best for the children
in our care.

Our Commitment to Employees

We aim to attract and retain the best people and provide

career development opportunities. From your first day, we
encourage you to be involved in our growth and development
and encourage you to share ideas, opinions and assist in
planning and delivery of projects. We operate forums for
exchange of information, enabling you to develop your career
and really feel you have a stake in the success of our

company.

Our Expectations of Employees

In return, we expect employees to:

carry out duties and responsibilities to high standards.
promote our business in a positive way to the external world.
be active members of The Lioncare Group team.

provide Managers with support in creating, promoting and maintaining appropriate
environments for nurturing, developing and educating children.

follow stated guidelines and procedures.

assist in the effective and efficient delivery of administrative process carried on within The
Lioncare Group.

assist in supporting provision of positive education experiences for children.
assist in the provision of quality “good enough” therapeutic care and education.

act at all times as positive adult role models.
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Organisational Structure

The Lioncare Group comprises two private companies, Lioncare Ltd and Seafields Ltd,
specialising in therapeutic residential childcare and therapeutic education respectively.

The Core Management Team (Service Manager and Registered Managers, Deputy Managers
/ Head Teacher, Assistant Head Teacher) is supported by Senior Therapeutic Carers,
Therapeutic Carers, Childcare Workers, Waking Night Therapeutic carers and Workers,
Housekeepers, and Admin Assistants in the homes, and Teachers, Activity Coordinator,
Learning Support Assistants, and School Administrators in the school. External consultants
guide our practice and provide professional team consultation and group supervision to
Managers, Head Teacher, and the Directors.

Recruitment Policy and Procedures
Equal Employment Opportunity
We believe in equal employment opportunity for all regardless of race, national origin,
religion, gender, origin, age, disability, or sexual orientation.
We aim to ensure non-discrimination is maintained towards
all clients, suppliers and sub-contractors.

Internal Staff Promotion

We enable employees to progress within their workplace,
where availability of position and employee’s abilities permits.
We try to fill vacancies through internal promotions where
possible. Recruitment follows our stated safer recruitment
policy. Current employees must submit written applications, attend interview, and follow
selection processes as expected of external applicants.

Appointments are based on personal merit and ability to perform the required task. If the
position cannot be filled internally, it may be advertised externally. Promotions are not
based on length of service, and equal opportunity principles apply.

Advertising (Internal and External)

All vacant positions are advertised via our website and through national recruitment sites.
Interested parties are asked to complete an Application Form after reading the respective
Job Description and Recruitment Booklet, all available via our website.

If the position cannot be filled internally, external advertising is carried out. An
advertisement is created that accurately lists the details of the position to be filled.
Generally, advertising for positions is through our website and online recruitment websites,
and relevant internet forums. The Lioncare Group website is the main location for
recruitment information.
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Applications

On receiving a completed application form, the Administrator checks the form is completed
correctly and additional information is enclosed.

Where incomplete applications are received, or information is missing, the Administrator
contacts the candidate, informs them of the situation, and advises their application cannot
be considered as it is. The applicant then has 24 hours to provide the necessary information,
or withdraw their application.

The Administrator scans the form and supporting information and passes these to the
Executive Director and Service Manager and where appropriate the Head Teacher who
reviews all returned application forms and compile an initial short-list for interview. The
short-list is decided upon through reference to the job description and person specification
following a scoring system.

A Schedule for Interview is produced and the Administrator

sends a standard Letter of Invite to Interview to each short-

listed candidate, detailing the position they have applied for,

the time, date, and location of the formal interview, an ?”
outline of the interview processes and a request to confirm

their attendance for interview. It also reminds candidates to \

bring to interview original copies of identification.
Candidates without these must account for this and agree to
provide them within reasonable time scales. Failure to do so
may influence the panel’s decisions.

r 4

Initial Interview Process

The interview panel consists of no less than two and no more than four people to minimise
risk of biased decisions. Panel members have training in recruitment prior to conducting
interviews. They hold seniority status at Deputy Manager / Assistant Head Teacher level and
above.

The initial interview is standardised and includes the following:

e candidates are greeted by the Administrator, informed of facilities in the building, and
offered refreshments. They are asked to wait in an area away from the interview room.

e a panel member introduces themselves to the candidate and invites them to join the
panel in the interview room.

e the lead panel member introduces the candidate to each member of the panel, checks
that the candidate is comfortable and ready to begin the interview.
e the lead panel member welcomes the candidate and introduces themselves and the

other panel members.

e they explain the standard format to be used, involving a set of standard questions for
each candidate delivered by each member of the panel, the opportunity to ask
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additional questions where appropriate, and for the candidate to ask questions of the
panel.

For certain positions, candidates may be asked to carry out additional selection tests
including producing a piece of writing within specified time scales in support of their
application.

Candidates are informed they will be notified of the outcome of their interview within a set
timeframe, and of the next stages should they be successful at this initial interview.

Selection Process

Following completion of initial interviews, the panel meet to make their selection decision.
The panel endeavours to reach a unanimous decision to recruit. Where a unanimous
decision cannot be reached, the executive Directors decision is final. Where there are minor
concerns around suitability of a candidate, the panel may invite them to an informal meeting
to discuss these further before making a final decision.

Selection is based on skills, qualifications, experience,

aptitude, and suitability for the position, as evidenced in the \\_
application form, interview process, notes taken during the /

interview, and any additional selection tests used.

Selection Process for Recruitment

Once a decision to recruit has been reached, the

Administrator contacts the successful candidate by telephone

and informs them of the outcome of their interview. This will

normally take place within two days of the panel’s agreement on decision to recruit.
Successful candidates are contacted first, and verbally informed of the conditional offer of
employment. They are told that the offer will be provided in writing. The Executive Director
writes a formal letter of conditional offer stating the basic terms of employment including
starting basic salary and pay, hours of employment, position, work base and other relevant
details. They are asked to provide a written formal response to The Lioncare Group of their
intentions regarding taking up employment. The Administrators then send a letter
requesting completion and return of a DBS Form, New Employee Details form, Identification
documents, and Bank Details form.

Unsuccessful candidates are contacted last. The Administrator sends a formal letter
thanking them for their time and interest in our organisation, and wishing them success in
their search for employment.

Candidates selected for recruitment are invited to attend a ‘show-around’. The show-
around takes place in the homes and/or school and is facilitated by the Registered Managers
or Head Teacher assisted by current employees.

Candidates meet with current employees, view the work settings, and where appropriate,
meet some or all of the children (but only those that have previously expressed a wish to be
involved in the process) that they will be caring for if successfully appointed. The children
will have been offered the choice to prepare questions to ask the candidates or alternatively
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which can be put to the candidates by the Registered Manager or Head Teacher on their
behalf

All candidates attending show-arounds are closely supervised, and allocated a current
employee responsible for maintaining direct supervision of the candidates throughout. No
candidate is left unsupervised whilst on the premises for any reason.

Administration Process

The Administrators take formal responsibility for over-seeing
the recruitment of the candidate from this point until they
start induction. They prepare a standardised digital
Personnel File, stored on the shared drive at Lioncare House.
All enquires relating to the recruitment and employment
process should be directed to Administrators.

References

At least two employment references are sought for new employees prior to them starting
employment. One must be from the current or most recent employer; references are
always followed up for all previous positions held by the new employee that involved
working with children. The Administrator sends out standardised letters and reference
forms to the referees specified on the application form. If there is uncertainty about
information provided by a referee, additional clarity will be sought. Verbal references are
always undertaken in addition to written references received in line with safeguarding
procedures and good practice.

Supporting Documentation

New employees commence employment only after the Executive Director is satisfied that all
references, checks, and documentation are complete and in order.

Disposal of Personal Information

In line with the General Data Protection Regulations, information relating to unsuccessful
candidates is destroyed and deleted upon completion of the recruitment process.
Information obtained from any equal opportunity monitoring systems is entered in an
anonymous format on to a central computer database held securely at Lioncare House, and
is used solely for the purpose of monitoring good practice.
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Therapeutic Residential Care

All our homes are located in residential areas in Brighton and Hove offering easy access to all
the amenities and services on offer including main stream junior and secondary main stream
schools. They are near to mainline rail stations, and have excellent connections to major
road links from the north, east and west.

We offer comprehensive individual assessments of
psychosocial needs, treatment programmes and primary
provision, including intensive support and supervision
where needed.

We provide real therapeutic care and nurture to children
who experienced break down in their family home,
considerable disruptions to their lives, ongoing difficulties
in their functioning, and whose needs have been unmet in
alternative care settings.

They may have difficulty achieving basic trust in adults and generally find demands of daily
life overwhelming and unmanageable.

They may have an array of defensive mechanisms and frequently display anti-social,
withdrawn, disruptive, and destructive behaviours and outbursts.

Their chaotic inner world may leave them with a sense of worthlessness, emptiness and
extremely low self-esteem. They may also show signs of learning and developmental delays.

Consequently, they may experience difficulties in their ability to:
appropriately express, contain, and manage emotions and urges (including sexual)
cope healthily with situations of separation, loss, and change
deal with their feelings of aggression and / or violence
thrive within an education setting
form or invest in emotional attachments to others
show healthy functioning within a group situation
socialise with peers

We recognise something in their early experiences was not ‘good enough’ and this prevented
early emotional needs being met and affected their ability to function in day-to-day life. They are
left with fears, anxieties and a range of defence mechanisms. We attempt to live alongside them,
sharing and holding their experiences until they can process and hold these themselves.

We help children incorporate a positive experience of “good enough” parenting and care
that can facilitate repair of damage caused by previous abusive situations and experiences.
We provide opportunities to experience different ways of relating, playing, living and
learning.

Our practice is based on the Therapeutic Community Approach, informed by an
understanding of Bowlby’s theory of attachment, the work of D.W. Winnicott,
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psychodynamic theory, models of good parenting and systems theory.

We provide a safe and secure “emotionally holding” environment in which the child is
supported in developing “good enough” attachments to the adults who care for them,
enabling them eventually (when they are ready to do so) to explore the realities of the
outside world in which they live.

As these relationships develop, the child is exposed to alternative ways of living and relating
through their daily care and is enabled to shed defences, practicing these alternatives until
they have internalised them sufficiently to function more interdependently.

Adults become pre-occupied with the child and present as positive role models offering
support, advise, and guidance to the child through their transition (at Springfields) from
Childhood to Adolescence and (at Westfields and Hillfields) from Adolescence to Adulthood.
The daily group meeting forms an important characteristic
of the approach we use. The 'pure model' of the
therapeutic community follows the notion that all
members of the community can provide as well as receive
in therapeutic exchanges, and indeed that it is the
community itself which is therapeutic, rather than that it
being primarily only the adult carers who engage in the
therapeutic task in a community or group setting.

We have needed to modify this notion slightly to address

the fact that the children in our care require much adult support simply to manage the task
of living in a group setting and sharing space, time and attention with others — for many of
the children, their experiences have left them without ways to deal with the day-to-day
pressures of normal everyday life, and their response to the idea of sharing their thoughts
and feelings with others and accepting help from others can lead them to feel the need to
disrupt, destroy and annihilate anything around them that seems to be working.

Nevertheless, we have found that with skills in patience, sensitivity, sound support networks
and understanding of the situations, adults are able to gradually support children in finding
and accepting help from others, and increasingly, to offer support and assistance to others
around them.

Through following the therapeutic community approach, adults caring for and educating the
children consciously use themselves to develop appropriate relationships with, and
between, the children in their care and with / between other adults involved with the child.
Through teamwork, adult carers provide a planned environment and predictable pattern
from day to day, thus establishing a reliable structure of emotional containment for the
children.

This ensures that the conditions exist for the child to genuinely experience having their
physical, emotional and psychological needs met.

The approach also allows us to offer children who have suffered from previously damaging
experiences, a space in which they may have a secure sense of childhood, where they will
have stability of self and placement, be offered good relationships, be respected and be
offered a model for respecting others.

This approach has enabled us to develop living space (the facilitating environment) which
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has the feel of a family home without the pressures of family living, is sensitive to the needs
of the individual child and the group in which they live, and which can accommodate their
changing needs as they mature and develop.

Our primary task is to help children to come to terms with areas of their lives in which they
have experienced marked difficulties, consolidate and support areas in which they are
functioning well, promote educational and / or employment opportunities, and enable them
to move successfully to sustainable and enjoyable fostering placements or to live
interdependently in their community.
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Our Therapeutic Practice

Integration and unintegration

The terms unintegration and integration describe fundamental ideas of the psychodynamic care
approach adopted across The Lioncare Group. The following definition attempts to explain these
terms and how they relate to the therapeutic care of children.

Ego Integration

The psychoanalyst and paediatrician D.W. Winnicott stated an important relationship between a
child’s healthy emotional development and its interaction with its primary care giver during the
first year of life.

Winnicott sees the infant’s ‘inner world’ at this stage as being a bundle of instincts, fears and
sensations, which the infant cannot think about and therefore cannot differentiate. The infant
cannot at first differentiate between itself and its environment, and is subject to the gales and
fortunes of internal and external physical sensations, as well as the swings of pure ‘feeling’.

>

The role of the primary care giver is summarised as ‘holding’. -
This can literally be holding the infant or child physically, ‘
providing appropriate comfort, nourishment etc. It can also
include holding in the sense of ‘managing’ or ‘containing’ the
child’s emotional experiences for them, until they gradually learn
to understand and contain their own feelings.

Examples of pure feeling are; discomfort, pleasure, feeling warm
or cold, full or hungry. Winnicott views these as potentially very
powerful, even frightening, for the infant.

In this sense the child is ‘merged’ with the primary care giver, who in turn gradually learns how to
make sense of the child’s experiences for them and mirror this so the child can begin to make
sense of it.

Ego integration refers to the process where the child gradually brings together (with help and
holding) these fragmentary pieces of experiences to the point where they can begin holding
themselves together.

Ego refers to the capacity to organise and make sense of one’s experiences: we are not born with
an ego, but develop one, usually during the first year of life.

Winnicott argues that the infant is born with an in-built tendency to develop and mature, and that
this, when matched with ‘good-enough parenting, takes them through these earliest stages to the
point where ego integration has taken place.

Unintegration

Most infants have good enough experiences, achieve integration and have the foundations for
healthy emotional development. However, some infants don’t manage a satisfactory beginning
to their emotional lives. Ego integration is a very important achievement, and if it isn’t achieved at
the appropriate stages you are likely to remain in the ‘unintegrated’ state of the new-born.

Things preventing the process are those that prevent the primary care giver offering good-enough

Page 10



‘holding’. They are likely instead to feel ignored, abandoned, dropped, but without the capacity to
think about what this means or understand what is happening. If there is no one to mediate and
manage the infant’s potentially chaotic experiences, the infant is left prone to the full blast of
primitive instinctual fears and anxieties e.g. the fear of going to pieces or falling forever.

This may sound dramatic, and it is dramatic: to remain in the unintegrated state is an extremely
serious business, because it means the child has not achieved any sense of predictability and
understanding of people, the world, or themselves. It is equivalent to the term “failure to achieve
basic trust’; it is the stuff of which psychosis is made.

Consequences

If integration fails, the child is left with a chaotic inner world, or
little awareness of differences between its inner world and other
people’s feelings or external reality. They may form a hardened
shell or “false self’ around their inner world built on compliance
which protects them from real involvement with people.

The child is likely to interact with people on the basis of these
highly problematic patterns until dramatic things happen e.g. when
the child joins playgroup or school and things/people start flying!

People experience the child as wild, unpredictable, out of touch,

manipulative, or vicious/violent. They see in the child what the child is probably seeing around
itself, because they have no capacity to trust themselves or anyone.

Such children are unlikely to recover spontaneously without skilled help. They may remain in a
highly vulnerable emotional state through adolescence and into adulthood unless such help is
available.

Some will develop pockets of emotional and intellectual functioning so they can ‘get by’ at a
minimal level. But their fundamental emotional emptiness will remain, and they will be prone to
rapid breakdown to panic and disruption when placed under everyday social stresses.

Working in partnership

The therapeutic task compliments, and is integrated with, our responsibility from local authorities
to carry out the task of statutory care. We therefore work in partnership with local authorities to
deliver individualised programmes of therapeutic care and support which complement and
incorporate the child’s care plan, and embrace all aspects of the quality standards, children’s act
1989, children (leaving care) act 2000, the children’s homes [England] regulations 2015, the
education (independent school standards) regulations 2014, and other related legislation and
regulation and statutory guidance.
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Therapeutic Education: promoting learning

Education is fundamental to a child’s life experience. We view the processes of living and
learning as inextricably linked. Adults are expected to commit to the educational well being
of each child.

We make huge investments of time, resources, and energy ensuring children are offered
best possible opportunities to develop their true academic and educational potentials. Our
children have usually faced some of the following;

e deprived of essential primary experiences during early development, leaving them
unprepared for demands of schooling and the external world, and lacking confidence,
trust, and self-esteem necessary for the learning task.

e experienced disruptions and breakdowns in family life leading to disrupted school life
and lack of continuity of education.

e experiences of failure within school settings perpetuating a cycle of inadequacy, anxiety
and inability to cope.

We use the following to meet their emotional-educational needs;

e assessment of educational needs followed by planning
and securing placements in appropriate educational
settings, dependent on the individual needs and abilities
of each child and wishes of the local authority with
responsibility.

e establish and maintain strong positive links with
mainstream schools and colleges in the local area, that
are sensitive to and understanding of the needs of the
children in our care.

e establish and maintain strong positive links with other specialist schools and colleges
within the local area that are set-up to support children with learning difficulties.

e On-going and consistent monitoring and pro-active support of the child’s progress
throughout their stay.

This is not an exhaustive list. The adults caring for the children adopt the role of a “good

enough parent” in encouraging and supporting all aspects of a child’s educational

experience.

Inspectors, Commissioning Managers, Social Workers, IRQ’s, Consultants, Therapists, and

other visiting professionals have consistently commended our commitment to supporting

education.

We place great importance on the ethos of creating an environment in which children are

“living-to-learn and learning-to-live”.
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Preparation for Interdependent Living

“Learning to Look After Me” is a life-skills programme that we have put together for children
living in our homes that have reached an age and level of development where they are able
to begin thinking about interdependence. It is designed for those children that seem old
enough and grown up enough to begin thinking about what they are going to do when they
leave our care, and when they are no longer being cared for by their local authority

The Learning to Look After Me programme takes the child through a range of skills and
abilities that we think they will need to have when they leave our care. It is like a training
programme that aims to teach the child, over a 12-18 months period, how to begin to look
after them self so they do not have to rely so heavily on adult support and the welfare state.

We have designed the programme in a way that allows the
child to start learning the easier and more basic things first,
and gradually move on to learn the more difficult and
complicated things later. Similar themes are grouped
together under different Levels; for example, skills and
abilities related with Food and Eating are grouped under
Level 1, called “My Food”.

There are 14 levels in the Learning to Look After Me
programme, the aim being that the child works through a
level until they have shown that they have mastered it, then moves on to the next level.

The child’s Casework Manager and Caseworkers help them with each level, offering advice,
support, and encouragement if they find things difficult to grasp. Other adults are also
around to help as we recognise different adults have different skills and aptitudes.

For each level, there is a list of skills and abilities that the child will be expected to practice.
For most of the skills in each level there is also a task to complete to show competency has
been achieved. A record of achievement is maintained that evidences that the child has
achieved each level. The programme is accredited through ASDAN and leads to an ASDAN
Qualification.

Each programme is individually tailored so it covers the right skills for the child. The
“Learning to look after me” programme aims to help children to learn how to look after
themselves properly in their own time and at their own pace.
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Springfields Therapeutic Children’s Home

Springfields opened in October 1998, opposite a park, close to
the City Centre and sea. It is within the catchments of local
primary and secondary schools and The Lioncare School.

The house presents as spacious and welcoming, with walled
garden front and rear with fruit trees, lawn and patio. It has
seven single bedrooms for the seven children living there.

Westfields Therapeutic Children’s Home

Westfields opened in August 2006. It provides secondary care
provision through assessments of needs, treatment programmes,
and pathway plans leading to interdependent living. Next to Hove
seafront, 5 minutes from King Alfred Leisure Centre, close to the
main shopping streets, and within catchments of local secondary
schools. Itis a short distance from Brighton College, South Downs
College, and the Universities of Brighton and Sussex. The house
presents as a welcoming Victorian building located in a terraced
row, with enclosed patio garden to the rear. It has five single
bedrooms of varying sizes for the five young people living at
Westfields.

Hillfields Therapeutic Children’s Home

Hillfields is our newest home and opened on 11" April 2015.
Like Westfields, it provides secondary care provision through
assessments of needs, treatment programmes, and pathway
plans leading to interdependent living. Located close to
Seafields in the north of the City, it too enjoys amazing views of
the South Downs and the sea. It is within catchments of local
primary and secondary schools, and The Lioncare School. The
house presents as a welcoming semi-detached home, with
gardens front and rear offering space for recreation and play. It
has five bedrooms of varying sizes for the five young people
living at Hillfields.
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18+ Supported Accommodation Programme

The 18+ Supported Accommodation Programme offered by The Lioncare Group is designed
to provide support and care to ‘vulnerable’ and ‘in need’ young people and young adults
leaving a residential or foster care settings or who have previously been supported by their
local authority. These young adults (aged 18 years and over) will have been assessed by
social care professionals as requiring further support with their living, and guidance in self-
care skills towards achieving greater interdependency. The Service also offers Service Users
accommodation if this is required.

There are currently three premises owned and operated by The Lioncare Group that
specifically provide supported accommodation for those needing this additional aspect to
the 18+ Support Programme; two 2-bedroom terraced houses named ‘West House’ and ‘Hill
House’, and a 1-bedroom flat.

The programme is composed of two distinct elements:

1. Supported Accommodation: an opportunity for the service user to experience taking
responsibility for, and developing proficiency in, managing and running their own home
whilst being supported and guided in this by qualified workers. This element of the
service aims to assist and support the service user in making the transition from a long-
term therapeutic residential care home to sustainable interdependent living in the
community through providing a home in which the service user can live.

2. Supported Living: providing the service user with one-to-one support and guidance in
undertaking personal care tasks on a 1:1 basis, and with the aim of supporting the
service user in learning to be more self-reliant and interdependent within their wider
community and society. This element of the service aims to support the service user in
acquiring the necessary practical and emotional skills and abilities to promote a
successful long-term outcome, whilst minimising the impact of such change and
transition on the service user’s emotional and psychological safety and fragile recovery
from trauma.

The programme is designed to gradually phase-down in response to developing self-reliance

and interdependence by the service user, whilst offering the service user stability through

providing them with the option of remaining living in the accommodation after the
supported living programme has ended and assuming they are deemed appropriate

‘tenants’.

The programme aims to assist the service user to support them self better with less support

and thereby offer them the opportunity to care for themselves more interdependently, with

focus on acquiring improved personal care skills and becoming valuable and integral
members of their own community and the world in which they live.
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The Lioncare School

The Lioncare School offers programmes of education covering
a special curriculum and is designed for students with social
and emotional and behavioural difficulties living in our
residential provision and also from outside the organisation.

Students may have experienced multiple home placements,
rejection by families, and exclusion from mainstream schools,
self-injurious behaviour, or absence without authority. They
may have unrealised abilities, experienced difficulties forming

relationships and expressing their needs.
We believe each student has the ability to learn, potential to ‘grow’, and capacity to change.
Through nurture, guidance, and safe positive learning experiences, they replace past
negative experiences with personally rewarding outcomes, have opportunities to reflect, and
achieve real personal growth.

Students may begin part time for the first six weeks, attending for some sessions and
gradually increasing until full time placements are achieved. The rate of increase in
timetable is determined by the student’s progress at school

following close assessment. . 3

The core subjects of Maths, English and Science are taught by
members of the core teaching team, with provision of extra
opportunities for practicing social skills occurring outside the
classroom.

n

The Lioncare School is a registered Cambridge Examination
Centre. Students are encouraged to sit numeracy and literacy

tests when appropriate offering them opportunities to gain
recognised qualifications. = We offer KS4 students the
opportunity of work experience, and to work towards achieving the ASDAN qualification.

Rewarding positive behaviour is a crucial element of the behaviour policy at The Lioncare
School. Students are rewarded for good behaviour, achievement and effort with ‘merit
points’ on a regular basis. A reward scheme for attendance has also been introduced, which
allows students to negotiate time out and/or alternative tasks if necessary. Those who
manage 80% attendance or above receive weekly rewards.
The Lioncare School offers our students opportunities to find
new and creative ways of living—to-learn and learning-to-live.
Our aims are to help the students come to terms with areas of
their lives in which they have experienced marked difficulties,
consolidate and support areas in which they are functioning
well, realise their true potential, view education as a positive
and rewarding experience and promote their successful
reintegration in to a mainstream school placement.
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The Lioncare Diploma in Therapeutic Care and Education
Accredited by Laser Learning Awards

“There is a sad lack in England and Wales of adequate training for workers in therapeutic
child care - that is, training which is adequately fit for purpose. Thus, the Lioncare course
makes a vital contribution to helping workers manage the extremely difficult task of working
with the most damaged children in our society, and in helping them achieve a more
satisfactory life. Its value cannot be overestimated. | congratulate the Open College in
supporting such an important undertaking. | am very pleased to be associated with this
course”.

Linnet McMahon PhD
Programme Leader

MA in Therapeutic Child Care
University of Reading

 —

e

“Lioncare are commended for developing an inspiring and
innovative course”

Open College Network
April 2006

A twenty one day course (one day a week for twenty one weeks) for staff working in
therapeutic child care or special education settings. The course is designed to help staff
think about, and make sense of the difficulties in working with children with severe
emotional difficulties. It combines relevant theory and case discussion workshops, and is
linked to sector specific knowledge and competency requirements.

Each week, two students present a case they are involved in for consideration by the group.
Presentations are written and read to the group who then discuss the case for approximately
35 minutes. The tutor acts as a resource for the group in its discussions, and validates the
practice competence evidenced in presentations for the appropriate award units.

The workshops serve a number of learning objectives.

e Promote reflective practice (Unit 33)

e Promote effective communication (Unit 31)

e Provide evidence of practice competence

e Help link theory, research and legislation to practice.

Theory sessions, covering key therapeutic child care concepts, are designed to inform
practice, and are linked to case discussions as a way of helping students integrate knowledge
and practice.
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